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The International Baccalaureate Organization aims to develop inquiring,
knowledgeable and caring young people who help to create a better and more
peaceful world through intercultural understanding and respect.

To this end the IBO works with schools, governments and international
organizations to develop challenging programmes of international education
and rigorous assessment.

These programmes encourage students across the world to become active,
compassionate and lifelong learners who understand that other people, with
their differences, can also be right.






IB learner profile

The aim of all IB programmes is to develop internationally minded people who, recognizing their common
humanity and shared guardianship of the planet, help to create a better and more peaceful world.

IB learners strive to be:

Inquirers They develop their natural curiosity. They acquire the skills necessary to conduct
inquiry and research and show independence in learning. They actively enjoy
learning and this love of learning will be sustained throughout their lives.

Knowledgeable They explore concepts, ideas and issues that have local and global significance. In so
doing, they acquire in-depth knowledge and develop understanding across a broad
and balanced range of disciplines.

Thinkers They exercise initiative in applying thinking skills critically and creatively to recognize
and approach complex problems, and make reasoned, ethical decisions.

Communicators They understand and express ideas and information confidently and creatively in
more than one language and in a variety of modes of communication. They work
effectively and willingly in collaboration with others.

Principled They act with integrity and honesty, with a strong sense of fairness, justice and
respect for the dignity of the individual, groups and communities. They take
responsibility for their own actions and the consequences that accompany them.

Open-minded They understand and appreciate their own cultures and personal histories, and are
open to the perspectives, values and traditions of other individuals and communities.
They are accustomed to seeking and evaluating a range of points of view, and are
willing to grow from the experience.

Caring They show empathy, compassion and respect towards the needs and feelings of
others. They have a personal commitment to service, and act to make a positive
difference to the lives of others and to the environment.

Risk-takers They approach unfamiliar situations and uncertainty with courage and forethought,
and have the independence of spirit to explore new roles, ideas and strategies. They
are brave and articulate in defending their beliefs.

Balanced They understand the importance of intellectual, physical and emotional balance to
achieve personal well-being for themselves and others.

Reflective They give thoughtful consideration to their own learning and experience. They are
able to assess and understand their strengths and limitations in order to support
their learning and personal development.
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The Diploma Programme

Students are required to choose one subject from each of the six academic areas, although they can
choose a second subject from groups 1 to 5 instead of a group 6 subject. Normally, three subjects (and
not more than four) are taken at higher level (HL), and the others are taken at standard level (SL). The
IBO recommends 240 teaching hours for HL subjects and 150 hours for SL. Subjects at HL are studied in
greater depth and breadth than at SL.

At both levels, many skills are developed, especially those of critical thinking and analysis. At the end of
the course, students’ abilities are measured by means of external assessment. Many subjects contain
some element of coursework assessed by teachers. The course is available for examinations in English,
French and Spanish.

All Diploma Programme students participate in the three course requirements that make up the core of
the hexagon. Reflection on all these activities is a principle that lies at the heart of the thinking behind
the Diploma Programme.

The theory of knowledge (TOK) course encourages students to think about the nature of knowledge, to
reflect on the process of learning in all the subjects they study as part of their Diploma Programme course,
and to make connections across the academic areas. The extended essay, a substantial piece of writing
of up to 4,000 words, enables students to investigate a topic of special interest that they have chosen
themselves. It also encourages them to develop the skills of independent research that will be expected
at university. Creativity, action, service (CAS) involves students in experiential learning through a range
of artistic, sporting, physical and service activities.

The Diploma Programme aims to develop in students the knowledge, skills and attitudes they will need
to fulfill the aims of the IBO, as expressed in the organization’s mission statement and the learner profile.
Teaching and learning in the Diploma Programme represent the reality in daily practice of the
organization’s educational philosophy.
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Introduction

Nature of the extended essay

The extended essay is an in-depth study of a focused topic chosen from the list of approved Diploma
Programme subjects—normally one of the student’s six chosen subjects for the IB diploma. It is intended
to promote high-level research and writing skills, intellectual discovery and creativity. It provides students
with an opportunity to engage in personal research in a topic of their own choice, under the guidance
of a supervisor (a teacher in the school). This leads to a major piece of formally presented, structured
writing, in which ideas and findings are communicated in a reasoned and coherent manner, appropriate
to the subject chosen. It is recommended that completion of the written essay is followed by a short,
concluding interview, or viva voce, with the supervisor.

The extended essay is assessed against common criteria, interpreted in ways appropriate to each subject.
The extended essay is:
compulsory for all Diploma Programme students

externally assessed and, in combination with the grade for theory of knowledge, contributes up to
three points to the total score for the IB diploma

a piece of independent research/investigation on a topic chosen by the student in cooperation with
a supervisor in the school

chosen from the list of approved Diploma Programme subjects, published in the Vade Mecum
presented as a formal piece of scholarship containing no more than 4,000 words
the result of approximately 40 hours of work by the student

concluded with a short interview, or viva voce, with the supervising teacher (recommended).

In the Diploma Programme, the extended essay is the prime example of a piece of work where the student
has the opportunity to show knowledge, understanding and enthusiasm about a topic of his or her choice.
In those countries where it is the norm for interviews to be required prior to acceptance for employment
or for a place at university, the extended essay has often proved to be a valuable stimulus for discussion.

The extended essay and the IB learner profile

The learning involved in researching and writing the extended essay is closely aligned with the
development of many of the characteristics described in the IB learner profile. Students are, to a large
extent, responsible for their own independent learning, through which they acquire and communicate
in-depth knowledge and understanding. The research process necessarily involves intellectual risk-taking
and extensive reflection; open-mindedness, balance and fairness are key prerequisites for a good extended
essay.

Students and teachers familiar with the IB Middle Years Programme (MYP) will find that the extended
essay is a natural progression from the MYP personal project.

© International Baccalaureate Organization 2007 3



Nature of the extended essay

Whichever subject is chosen, the extended essay shares with the theory of knowledge (TOK) course a
concern with interpreting and evaluating evidence, and constructing reasoned arguments. Where the
two differ is in the emphasis placed on the research process and its formal outcomes. These aspects are
of primary importance in the extended essay but are given much less weight in TOK: in the Theory of
knowledge guide (March 2006) the section describing the TOK assessment tasks states that “neither the
[TOK] essay nor the presentation is primarily a research exercise”. At a more abstract level, both TOK and
the extended essay promote reflection on the nature of knowledge and on how new knowledge is
produced.

Some extended essay subjects include cross-cultural questions within them. Others invite such an
approach. Whatever the subject, the extended essay student should strive to find relevant information
from a diverse range of sources.
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Introduction

The aims of the extended essay are to provide students with the opportunity to:
pursue independent research on a focused topic
develop research and communication skills
develop the skills of creative and critical thinking
engage in a systematic process of research appropriate to the subject

experience the excitement of intellectual discovery.
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Introduction

Assessment objectives

In working on the extended essay, students are expected to:

1.

plan and pursue a research project with intellectual initiative and insight

2. formulate a precise research question

3. gather and interpret material from sources appropriate to the research question

4. structure a reasoned argument in response to the research question on the basis of the material
gathered

5. present their extended essay in a format appropriate to the subject, acknowledging sources in one
of the established academic ways

6. use the terminology and language appropriate to the subject with skill and understanding

7. apply analytical and evaluative skills appropriate to the subject, with an understanding of the
implications and the context of their research.
Note: “material” has different meanings in different subjects. It may be data or information; it may
be arguments or evidence.
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Outline

Responsibilities of the school

It is required that the school:
ensures that extended essays conform to the regulations outlined in this guide

ensures that students determine the subject for their extended essay from the approved extended
essay list (in the Vade Mecum) before choosing the topic

ensures that each student has an appropriately qualified supervisor, who is a teacher within the
school

provides supervisors and students with the general and subject-specific information, and guidelines
for the extended essay, contained in this guide

provides supervisors with recent extended essay subject reports
ensures that supervisors are familiar with the IBO document Academic honesty

explains to students the importance of the extended essay in the overall context of the Diploma
Programme

explains to students that they will be expected to spend approximately 40 hours on their extended
essay.

It is strongly recommended that the school:

sets internal deadlines for the stages of producing the extended essay, including provision for a
concluding interview (viva voce)

ensures that students have been taught the necessary research skills

provides appropriate training for supervisors.

© International Baccalaureate Organization 2007 7



Outline

Responsibilities of the supervisor

Itis

Itis

required that the supervisor:
provides the student with advice and guidance in the skills of undertaking research
encourages and supports the student throughout the research and writing of the extended essay

discusses the choice of topic with the student and, in particular, helps to formulate a well-focused
research question

ensures that the chosen research question satisfies appropriate legal and ethical standards with
regard to health and safety, confidentiality, human rights, animal welfare and environmental issues

is familiar with the regulations governing the extended essay and the assessment criteria, and gives
copies of these to the student

reads and comments on the first draft only of the extended essay (but does not edit the draft)

monitors the progress of the extended essay to offer guidance and to ensure that the essay is the
student’s own work; and reads the final version to confirm its authenticity

submits a predicted grade for the student’s extended essay to IBCA

completes the supervisor’s report (if the extended essay cover is not signed by both the student and
the supervisor, the essay will not be accepted for assessment and may be returned to the school)

provides an explanation in the report in cases where the number of hours spent with the student in
discussing the extended essay is zero; in particular, it is necessary to describe how it has been possible
to guarantee the authenticity of the essay in such circumstances

writes a report and presents it to the school’s Diploma Programme coordinator if malpractice, such
as plagiarism, is suspected in the final draft.

strongly recommended that the supervisor:

reads recent extended essay reports for the subject

spends between three and five hours with each student, including the time spent on the viva voce
ensures that the chosen research question is appropriate for the subject

advises students on:

- access to appropriate resources (such as people, a library, a laboratory)

techniques of information-/evidence-/data-gathering and analysis
- writing an abstract

- documenting sources
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Responsibilities of the supervisor

conducts a short, concluding interview (viva voce) with the student before completing the supervisor’s
report.

The student may work with or consult external sources, but it remains the responsibility of the supervisor
within the school to complete all the requirements described above.

© International Baccalaureate Organization 2007 9



Outline

Responsibilities of the student

It is required that students:

choose a topic that fits into one of the subjects on the approved extended essay list (in the Vade
Mecum)

observe the regulations relating to the extended essay
meet deadlines

acknowledge all sources of information and ideas in an approved academic manner.

It is strongly recommended that students:
start work early
think very carefully about the research question for their essay
plan how, when and where they will find material for their essay

plan a schedule for both researching and writing the essay, including extra time for delays and
unforeseen problems

record sources as their research progresses (rather than trying to reconstruct a list at the end)
have a clear structure for the essay itself before beginning to write
check and proofread the final version carefully

make sure that all basic requirements are met (for example, all students should get full marks for the
abstract).
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Details—all essays

Advice to students from examiners

Recommended: things to do

Examiners’ reports frequently emphasize the following positive steps.
Before starting work on the extended essay, students should:
read the assessment criteria
read previous essays to identify strengths and possible pitfalls
spend time working out the research question (imagine the finished essay)

work out a structure for the essay.

During the research process, and while writing the essay, students should:
start work early and stick to deadlines
maintain a good working relationship with their supervisor
construct an argument that relates to the research question
use the library and consult librarians for advice
record sources as they go along (rather than trying to reconstruct a list at the end)

choose a new topic and a research question that can be answered if there is a problem with the
original topic

use the appropriate language for the subject

let their interest and enthusiasm show.

After completing the essay, students should:
write the abstract

check and proofread the final version carefully.
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Advice to students from examiners

Examiners’ reports also mention these things to be avoided at all costs.

Students should not work with a research question that is too broad or too vague, too narrow, too
difficult or inappropriate. A good research question is one that asks something worth asking and that is
answerable within 40 hours/4,000 words. It should be clear what would count as evidence in relation to
the question, and it must be possible to acquire such evidence in the course of the investigation. If a
student does not know what evidence is needed, or cannot collect such evidence, it will not be possible
to answer the research question.

In addition, students should not:
forget to analyse the research question
ignore the assessment criteria
collect material that is irrelevant to the research question
use the Internet uncritically
plagiarize
merely describe or report (evidence must be used to support the argument)
repeat the introduction in the conclusion

cite sources that are not used.

One further piece of advice is as follows: the more background a student has in the subject, the better
the chance he or she has of writing a good extended essay. Choosing to write the extended essay in a
subject that is not being studied as part of the Diploma Programme often leads to lower marks.
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Details—all essays

Researching and writing the extended essay

Itisrecommended that teachers advise their students about researching and writing the extended essay
as follows.

The research process

When researching the extended essay, students should do the following.
1. Choose the approved Diploma Programme subject for the extended essay.

Read the assessment criteria and the relevant subject guidance.

2. Choose a topic.
3. Formulate a well-focused research question.
4. Plan the investigation and writing process.
Identify how and where they will gather material.

Identify which system of academic referencing they will use, appropriate to the subject of the
essay.

Set deadlines for themselves that will allow them to meet the school’s requirements.
5. Plan a structure (outline headings) for the essay. This may change as the investigation develops but
it is useful to have a sense of direction.
6. Undertake some preparatory reading.

If students discover that it will not be possible to obtain the evidence needed in the time available,
the research question should be changed. This should be done sooner rather than later: students
should not lose time waiting and hoping that something will turn up. Students should go back
to stage 3,2 or 1, and choose a new research question that can be answered.

7. Carry out the investigation.

The material gathered should be assembled in a logical order, linked to the structure of the essay.
Only then will students know whether they have enough evidence for each stage of the argument
so that they can proceed to the next.

Students should be prepared for things to go wrong. Sometimes they may discover something
later in the investigation that undermines what they thought had been established earlier on. If
that happens, the investigation plan needs to be revised.
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Researching and writing the extended essay

The structure of the essay is very important. This is what helps students to organize the argument, making
best use of the evidence gathered.

The required elements of the final work to be submitted are listed here. More details about each element
are given in the “Formal presentation of the extended essay” section. Please note that the order in which
they are presented here is not necessarily the order in which they should be written.

Title page

Abstract

Contents page

Introduction

Body (development/methods/results)
Conclusion

References and bibliography

Appendices

Students should use the chosen system of academic referencing as soon as they start writing. That way,
they are less likely to forget to include a citation. It is also easier than trying to add references at a later
stage. Most modern word processors are helpful with this.

Some students draft the introduction first. If students do that, they must be prepared to revise it once
the essay is complete.

The main task is writing the body of the essay, which should be presented in the form of a reasoned
argument. The form of this varies with the subject of the essay but, as the argument develops, it should
be clear to the reader what relevant evidence has been discovered, where/how it has been discovered
and how it supports the argument. In most subjects, sub-headings within the main body of the essay will
help the reader to understand the argument (and will also help the student to keep on track).

Once the main body of the essay is complete, it is possible to finalize the introduction (which tells the
reader what to expect) and the conclusion (which says what has been achieved, including notes of any
limitations and any questions that have not been resolved).

Any information that is important to the argument should not be included in appendices or
footnotes/endnotes. The examiner is not bound to read notes or appendices, so an essay that is not
complete in itself will lose marks.

The remaining stages in writing the essay take time but are not difficult. Students need to check that
they have cited sources for all material that is not their own, and that the citations are complete and
consistent with the chosen referencing system. The bibliography should list only the sources used in the
essay. The whole essay needs to be proofread carefully (computer spelling and grammar checkers are
useful but will not do everything). Pages must be numbered and the contents page must be completed.
The abstract is normally written last.
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Details—all essays

Formal presentation of the extended essay

The extended essay should be written in a clear, correct and formal academic style, appropriate to the
subject from which the topic is drawn. The use of word processors is encouraged.

The length of the extended essay

The upper limit is 4,000 words for all extended essays. This upper limit includes the introduction, the
body, the conclusion and any quotations, but does not include:

the abstract

acknowledgments

the contents page

maps, charts, diagrams, annotated illustrations and tables
equations, formulas and calculations

citations/references (whether parenthetical or numbered)
footnotes or endnotes

the bibliography

appendices.

Essays containing more than 4,000 words are subject to penalties and examiners are not required to read
material in excess of the word limit.

Students writing their extended essay in Japanese or Chinese should use the following conversions.
Japanese: 1 word = approximately 2 Japanese characters

Chinese: 1 word = approximately 1.2 Chinese characters

Title

The title should provide a clear indication of the focus of the essay. It should be precise and not necessarily
phrased in the form of a question.

Abstract

An abstract not exceeding 300 words must be included with the essay submitted. It does not serve as an
introduction, but presents an overview of the extended essay, and should, therefore, be written last.
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Formal presentation of the extended essay

The inclusion of an abstract is intended to encourage students to examine closely the development of
an argument within the extended essay and the pertinence of any conclusions that are reached. It is also
designed to allow readers to understand quickly the contents of the extended essay.

The minimum requirements for the abstract are for it to state clearly:
the research question being investigated
the scope of the investigation

the conclusion(s) of the extended essay.

The abstract should be typed or word processed on one side of a sheet of paper, and placed immediately
after the title page.

A contents page must be provided at the beginning of the extended essay and all pages should be
numbered. An index is not required.

Presentation and overall neatness are important, and it is essential that illustrative material, if included,
is well set out and used effectively. Graphs, diagrams, tables and maps are effective only if they are clearly
labelled and can be interpreted with ease. All such material that is incorporated into the extended essay
must be directly related to the text and acknowledged where appropriate. The use of photographs and
otherimages is acceptable only if they are captioned and/or annotated and are used to illustrate a specific
point made in the extended essay.

An extended essay must reflect intellectual honesty in research practices and provide the reader with
the exact sources of quotations, ideas and points of view through accurate bibliographies and referencing.
Producing accurate citations, referencing and a bibliography is a skill that students should be seeking to
perfect. Documenting the research in this way is vital: it allows readers to evaluate the evidence for
themselves and it shows the student’s understanding of the importance of the sources used.

Failure to comply with this requirement will be viewed as plagiarism and will, therefore, be
treated as a case of malpractice.

What is a bibliography?
A bibliography is an alphabetical list of every source used to research and write the essay. Sources that

are not cited in the body of the essay, but were important in informing the approach taken, should be
cited in the introduction or in an acknowledgment. The bibliography should list only those sources cited.
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Formal presentation of the extended essay

There are a number of different documentation styles available for use when writing research papers;
most are appropriate in some academic disciplines but not others. The supervisor should help the student
decide on a style for the particular subject of the essay. It is important to remember that, whatever style
is chosen, it must be applied consistently. When choosing the documentation style, the student needs
to have a clear understanding of how it is to be used before embarking on the research task. The
documentation style should be applied in both the final draft of the essay and in the initial research
stages of taking notes. This is good practice, not only for producing a high-quality final product, but also
for reducing the opportunities and temptation to plagiarize.

Major documentation styles
The following are examples of acceptable documentation styles.

American Political Science Association (APSA)
American Psychological Association (APA)
Chicago/Turabian

Council of Biology Editors (CBE)

Harvard citation and referencing guide
Modern Language Association (MLA)

Numbered references

Finding information about such systems is not difficult. Entering a string such as “academic referencing”
into an Internet search engine will bring up lots of useful material. Reputable university sites often allow
comparison of several different systems (and do not usually disappear overnight). One such example
(accessed 13 March 2006) is http://www.wisc.edu/writing/Handbook/Documentation.html. There are
numerous other online guides to creating bibliographies, as well as printed writers’ handbooks.

What is a reference?

A reference is a way of indicating to the reader, in an orderly form, where information has been obtained.
A reference provides all the information needed to find the source material. References must be cited
because they acknowledge the sources used, and enable the reader to consult the work and verify the
data that has been presented.

References must be given whenever someone else’s work is quoted or summarized. References can come
from many different sources, including books, magazines, journals, newspapers, e-mails, Internet sites
and interviews.

Internet references should include the title of the extract used as well as the web site address, the date
it was accessed and, if possible, the author. Caution should be exercised with information on web sites
that do not give references or that cannot be cross-checked against other sources. The more important
a particular point is to the essay, the more the quality of its source needs to be evaluated.

Any references to interviews should state the name of the interviewer, the name of the interviewee, the
date and the place of the interview.
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Formal presentation of the extended essay

What is a citation?

A citation is a shorthand method of making a reference in the body of an essay, which is then linked to
the full reference at the end of the essay. A citation provides the reader with accurate references so that
he or she can locate the source easily. How sources are cited varies with the particular documentation
style that has been chosen. Page numbers should normally be given when referencing printed material:
in some styles this will be in the citation, in others in the full reference. Once again, it is important to
emphasize that there must be consistency of method when citing sources.

Appendices, footnotes and endnotes are not an essential section of the extended essay and examiners
are not required to read them, so care should be taken to include all information of direct relevance to
the analysis and argument in the main body of the essay. An essay that attempts to evade the word limit
by including important material in notes or appendices risks losing marks under several criteria.

Unless considered essential, complete lists of raw data should not be included in the extended essay.

Students should not constantly refer to material presented in an appendix as this may disrupt the continuity
of the essay.
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Details—all essays

The use of other media and materials

Apart from graphic material, materials in other media may be submitted only as supporting appendices
and should not detract from the written content of the extended essay.

Computers

The use of computers is encouraged where they are appropriate as tools for analysing data relevant to
the subject of the extended essay. Material such as a hard copy of computer output may be included in
the extended essay, but any associated program should be referred to or reproduced, if original, only as
an appendix.

Computer programs may only be included (in particular circumstances) in computer science and physics
essays. (See the “Computer science” and “Physics” sections for further details.)

CDs, DVDs and audio-visual materials

The model for the extended essay is a paper in an academic journal. Hence, materials such as these should
not normally be included. They are liable to be lost or damaged and the examiner will probably not have
time to look at them.

Specimen materials

Specimen materials used in, or produced by, investigations do not form part of the extended essay and
must not be submitted. Photographic evidence may be submitted in place of such material.
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Details—all essays

The viva voce (concluding interview)

The viva voce is a short interview between the student and the supervisor, and is a recommended
conclusion to the extended essay process. Students who do not attend the viva voce may be disadvantaged.

The viva voce serves the following purposes.

A check on plagiarism and malpractice in general
An opportunity to reflect on successes and difficulties in the research process
An opportunity to reflect on what has been learned

An aid to the supervisor’s report

The viva voce should last between 10 and 15 minutes. This is included in the recommended amount of
time the supervisor should spend with the student. The following are examples of questions that can be
asked, which should be adapted to the particular essay and student.

“l am not clear what you mean on page XXX. You quote Y: could you explain a little more about what
this tells us?”

“On page *** you cite Z. | couldn’t find this reference (for example, web site). Could you tell me more
about it?”

“What have been the high and low points of the research and writing processes?”

“What were the most interesting aspects of the process? Did you discover anything that surprised
you?”

“What have you learned through writing this essay? Is there any advice you would want to pass on
to someone just starting out on an extended essay?”

“Is there anything else that you would particularly like me to mention in my report?”

In conducting the viva voce and writing the report, supervisors should bear in mind the following.

20

Examiners want to know that students understand any material (which must be properly referenced)
that they have included in their essays. This is particularly important in subjects like mathematics. If
the way the material is used in context in the essay does not clearly establish this, the supervisor can
check the student’s understanding in the viva voce and report on it.

Minor slips in citation and referencing may lose the odd mark. If there appear to be major
shortcomings, the supervisor should investigate thoroughly. No essay should be authenticated if the
supervisor believes it contains plagiarism.

In assessing criterion K (holistic judgment), examiners will take into account any information given
in the report about unusual intellectual inventiveness or persistence in the face of unexpected
difficulties.
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The viva voce (concluding interview)

The report should not attempt to do the examiner’s job. It should refer to things, largely
process-related, that may not be obvious in the essay itself.

Unless there are particular problems, the viva voce should end positively. Completion of a major
piece of work such as the extended essay is something for students to feel good about.
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Details—all essays

Assessment

Using the assessment criteria

The method of assessment used by the IBO is criterion-related. That is to say, the method of assessment
judges each student in relation to identified assessment criteria and not in relation to the work of other
students.

The aim is to find, for each criterion, the descriptor that conveys most adequately the achievement
level attained by the student. The process, therefore, is one of approximation. In the light of any one
criterion, a student’s work may contain features denoted by a high achievement level descriptor
combined with features appropriate to a lower one. A professional judgment should be made in
identifying the descriptor that approximates most closely to the work.

Having scrutinized the work to be assessed, the descriptors for each criterion should be read, starting
with level 0, until one is reached that describes an achievement level that the work being assessed
does not match as well as the previous level. The work is therefore best described by the preceding
achievement level descriptor and this level should be recorded.

Only whole numbers should be used, not partial points such as fractions or decimals.

The highest descriptors do not imply faultless performance and assessors and teachers should not
hesitate to use the extremes, including zero, if they are appropriate descriptions of the work being
assessed.

Descriptors should not be considered as marks or percentages, although the descriptor levels are
ultimately added together to obtain a total. It should not be assumed that there are other arithmetical
relationships; for example, a level 4 performance is not necessarily twice as good as a level 2
performance.

A student who attains a particular achievement level in relation to one criterion will not necessarily
attain similar achievement levels in relation to the others. It should not be assumed that the overall
assessment of the students will produce any particular distribution of scores.

All extended essays are externally assessed by examiners appointed by the IBO, and are marked on a
scale from 0 to 36. This maximum score is made up of the total criterion levels available for each essay.
The total score obtained on the scale 0 to 36 is used to determine in which of the following bands the
extended essay is placed. This band, in conjunction with the band for theory of knowledge, determines
the number of diploma points awarded for these two requirements. See the following “Award of diploma
points” section for further details.
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The band descriptors are:

A
B
C
D

E

Work of an excellent standard

Work of a good standard

Work of a satisfactory standard

Work of a mediocre standard

Work of an elementary standard

Award of diploma points

The extended essay contributes to the overall diploma score through the award of points in conjunction
with theory of knowledge. A maximum of three points are awarded according to a student’s combined
performance in both the extended essay and theory of knowledge. Both the extended essay and theory
of knowledge are measured against published assessment criteria. According to the quality of the work,
and based on the application of these assessment criteria, a student’s performance in each of the extended
essay and theory of knowledge will fall into one of the five bands described previously. The total number
of points awarded is determined by the combination of the performance levels achieved by the student in
both the extended essay and theory of knowledge according to the following matrix.

The diploma points matrix

Theory of knowledge

Excellent Good Satisfactory | Mediocre | Elementary Not
A B C D E submitted
Excellent 1 + Failing
3 3 2 2 N
A condition*
Good Failing
3 2 1 1 N
B condition*
& | satisf |
atisfactor Failin
: g 2 i i 0 N9 N
C condition*
k1
2| Mediocre Failing
9 2 1 0 0 N
% D condition*
wl
Elementary | 1+ Failing Failing Failing Failing Failing N
E condition* | condition* | condition* | condition* | condition*
Not
N N N N N N
submitted
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A student who, for example, writes a good extended essay and whose performance in theory of knowledge
is judged to be satisfactory will be awarded 1 point, while a student who writes a mediocre extended
essay and whose performance in theory of knowledge is judged to be excellent will be awarded 2 points.

A student who fails to submit an extended essay will be awarded N for the extended essay, will score no
points, and will not be awarded a diploma.

Performance in both the extended essay and theory of knowledge of an elementary standard is a failing
condition for the award of the diploma.

* From 2010 onwards, 28 points overall will be required to be eligible for the diploma if a student attains
an “E” grade in either the extended essay or theory of knowledge. As previously, a grade “A” in one of the
requirements earns an extra point even if the other is a grade “E”. Attaining a grade “E” in both the extended
essay and theory of knowledge continues to represent an automatic failure.

24 © International Baccalaureate Organization 2007



Details—all essays

Assessment criteria

This section provides an overview of what each criterion assesses in the extended essay. Further advice
on interpreting the assessment criteria is provided within the guidelines for each subject in the
“Details—subject specific” section.

A: research question

(Objectives 1 and 2)

This criterion assesses the extent to which the purpose of the essay is specified. In many subjects, the
aim of the essay will normally be expressed as a question and, therefore, this criterion is called the
“research question”. However, certain disciplines may permit or encourage different ways of formulating
the research task.

Achievement X
Descriptor
level

The research question is not stated in the introduction or does not lend itself to

0 a systematic investigation in an extended essay in the subject in which it is
registered.

1 The research question is stated in the introduction but is not clearly expressed or
is too broad in scope to be treated effectively within the word limit.

2 The research question is clearly stated in the introduction and sharply focused,
making effective treatment possible within the word limit.
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This criterion assesses the extent to which the introduction makes clear how the research question relates
to existing knowledge on the topic and explains how the topic chosen is significant and worthy of
investigation.

0 Little or no attempt is made to set the research question into context. There is
little or no attempt to explain the significance of the topic.

Some attempt is made to set the research question into context. There is some
attempt to explain the significance of the topic and why it is worthy of
investigation.

2 The context of the research question is clearly demonstrated. The introduction
clearly explains the significance of the topic and why it is worthy of investigation.

This criterion assesses the extent to which the investigation is planned and an appropriate range of
sources has been consulted, or data has been gathered, that is relevant to the research question. Where
the research question does not lend itself to a systematic investigation in the subject in which the essay
is registered, the maximum level that can be awarded for this criterion is 2.

0 There is little or no evidence that sources have been consulted or data gathered,
and little or no evidence of planning in the investigation.

1 A range of inappropriate sources has been consulted, or inappropriate data has
been gathered, and there is little evidence that the investigation has been planned.

A limited range of appropriate sources has been consulted, or data has been

2 gathered, and some relevant material has been selected. There is evidence of
some planning in the investigation.
A sufficient range of appropriate sources has been consulted, or data has been
3 gathered, and relevant material has been selected. The investigation has been
satisfactorily planned.
An imaginative range of appropriate sources has been consulted, or data has been
4

gathered, and relevant material has been carefully selected. The investigation has
been well planned.
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Where the research question does not lend itself to a systematic investigation in the subject in which
the essay is registered, the maximum level that can be awarded for this criterion is 2. “Academic context”,
as used in this guide, can be defined as the current state of the field of study under investigation. However,
this is to be understood in relation to what can reasonably be expected of a pre-university student. For
example, to obtain a level 4, it would be sufficient to relate the investigation to the principal lines of
inquiry in the relevant field; detailed, comprehensive knowledge is not required.

0 The essay demonstrates no real knowledge or understanding of the topic studied.

The essay demonstrates some knowledge but little understanding of the topic
studied. The essay shows little awareness of an academic context for the
investigation.

The essay demonstrates an adequate knowledge and some understanding of the

2 topic studied. The essay shows some awareness of an academic context for the
investigation.
The essay demonstrates a good knowledge and understanding of the topic studied.
3 Where appropriate, the essay successfully outlines an academic context for the
investigation.
The essay demonstrates a very good knowledge and understanding of the topic
4

studied. Where appropriate, the essay clearly and precisely locates the investigation
in an academic context.
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This criterion assesses the extent to which the essay uses the material collected to present ideas in a
logical and coherent manner, and develops a reasoned argument in relation to the research question.
Where the research question does not lend itself to a systematic investigation in the subject in which
the essay is registered, the maximum level that can be awarded for this criterion is 2.

0 There is no attempt to develop a reasoned argument in relation to the research
question.
1 There is a limited or superficial attempt to present ideas in a logical and coherent

manner, and to develop a reasoned argument in relation to the research question.

There is some attempt to present ideas in a logical and coherent manner, and to

2 develop a reasoned argument in relation to the research question, but this is only
partially successful.

3 Ideas are presented in a logical and coherent manner, and a reasoned argument
is developed in relation to the research question, but with some weaknesses.
Ideas are presented clearly and in a logical and coherent manner. The essay

4 succeeds in developing a reasoned and convincing argument in relation to the
research question.

0 The essay shows no application of appropriate analytical and evaluative skills.

1 The essay shows little application of appropriate analytical and evaluative skills.

2 The essay shows some application of appropriate analytical and evaluative skills,
which may be only partially effective.

3 The essay shows sound application of appropriate analytical and evaluative skills.

4 The essay shows effective and sophisticated application of appropriate analytical

and evaluative skills.
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0 The language used is inaccurate and unclear. There is no effective use of
terminology appropriate to the subject.

The language used sometimes communicates clearly but does not do so
consistently. The use of terminology appropriate to the subject is only partly
accurate.

2 The language used for the most part communicates clearly. The use of terminology
appropriate to the subject is usually accurate.

3 The language used communicates clearly. The use of terminology appropriate to
the subject is accurate, although there may be occasional lapses.

4 The language used communicates clearly and precisely. Terminology appropriate
to the subject is used accurately, with skill and understanding.

This criterion assesses the extent to which the essay incorporates a conclusion that is relevant to the
research question and is consistent with the evidence presented in the essay.

Little or no attempt is made to provide a conclusion that is relevant to the research
question.

A conclusion is attempted that is relevant to the research question but may not
be entirely consistent with the evidence presented in the essay.

An effective conclusion is clearly stated; itis relevant to the research question and
2 consistent with the evidence presented in the essay. It should include unresolved
questions where appropriate to the subject concerned.
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This criterion assesses the extent to which the layout, organization, appearance and formal elements of
the essay consistently follow a standard format. The formal elements are: title page, table of contents,
page numbers, illustrative material, quotations, documentation (including references, citations and
bibliography) and appendices (if used).

0 The formal presentation is unacceptable, or the essay exceeds 4,000 words.
1 The formal presentation is poor.

2 The formal presentation is satisfactory.

3 The formal presentation is good.

4 The formal presentation is excellent.

The requirements for the abstract are for it to state clearly the research question that was investigated,
how the investigation was undertaken and the conclusion(s) of the essay.

0 The abstract exceeds 300 words or one or more of the required elements of an
abstract (listed above) is missing.

1 The abstract contains the elements listed above but they are not all clearly stated.

2 The abstract clearly states all the elements listed above.
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The purpose of this criterion is to assess the qualities that distinguish an essay from the average, such as
intellectual initiative, depth of understanding and insight. While these qualities will be clearly present
in the best work, less successful essays may also show some evidence of them and should be rewarded
under this criterion.

0 The essay shows no evidence of such qualities.

1 The essay shows little evidence of such qualities.

2 The essay shows some evidence of such qualities.

3 The essay shows clear evidence of such qualities.

4 The essay shows considerable evidence of such qualities.
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Regulations

The General regulations: Diploma Programme states that, in addition to subject requirements, the IB
diploma has additional requirements that include the completion and submission of an extended essay
in a subject available for this purpose. These general regulations also state that schools must comply
with the details and procedures in the Vade Mecum (the procedures manual for Diploma Programme
coordinators and teachers), which gives detailed information about the administration of this diploma
requirement.

The requirement

Every IB diploma student must submit an extended essay. Extended essays may only be submitted by
students in the “diploma” or “retake” categories. Students in the “retake” category may submit either a
new extended essay for assessment, registered in the same or a different subject, or a revised extended
essay.

Supervision

It is the school’s responsibility to ensure that each student submitting an extended essay is supervised
by a teacher at the school where the student is registered for Diploma Programme examinations. The
teacher must have appropriate qualifications and/or experience in the subject chosen by the student,
and must be familiar with the Diploma Programme. The teacher who is supervising a student’s work on
his or her extended essay, known as “the supervisor”, must not be related to the student.

Language in which the extended essay is written

Extended essays submitted in a group 1 or group 2 language must be written in that language, with the
exception of Latin and classical Greek. Extended essays for subjects in groups 3 to 6, and in Latin and
classical Greek, must be written in English, French or Spanish.

Academic honesty

The student is ultimately responsible for ensuring that his or her extended essay is authentic, with the
work or ideas of others fully and correctly acknowledged. Additionally, it is the responsibility of a supervisor
to confirm that, for each student he or she has supervised, to the best of his or her knowledge, the version
of the extended essay submitted for assessment is the authentic work of the student.

Both plagiarism and collusion are forms of malpractice that incur a penalty. The same piece of work, or
two versions of the same work, cannot be submitted to meet the requirements of both the extended
essay and another assessment component of a subject contributing to the diploma or an additional
certificate.
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The Diploma Programme subject chosen for the extended essay does not have to be one of the subjects
being studied by the student for his or her diploma. The list of available subjects, including groups 1
and 2, is given in the Vade Mecum. Extended essays cannot be submitted in theory of knowledge,

school-based syllabuses and pilot subjects, with exceptions for the latter two categories listed in the
Vade Mecum.
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Details—subject specific

These subject guidelines should be read in conjunction with the “Introduction”, “Outline” and “Details—all
essays” sections of this guide.

Overview

A group 1 extended essay is intended for students who are writing in their mother tongue (that is, students
who could offer the language in question as a language A1). The essay must be written in the language
for which it is registered. Students studying a group 2 language who are interested in writing about the
literature of that language should read the “Group 2" section. It is intended that students should not
submit a group 1 extended essay in their group 2 language.

A group 1 extended essay provides students with an opportunity to:
study intensively a literary topic that is suitable in nature and scope for discussion in this form

engage in personal critical judgment of literature and to compare this, where appropriate, with
established critical comment

develop the ability to put forward their views persuasively and in a well-structured manner, using a
register appropriate to the study of literature.

Creative writing and essays based on language, culture and/or society topics are not currently permissible
as group 1 extended essays.

Choice of topic

A group 1 extended essay should fit into one of the two following categories.

Category 1
The essay must be based on the literature of countries where the language is spoken (that is, all works

discussed will originally have been written in the language of the essay).

Essays that attempt to interpret literary works as reflections of the writer’s life are rarely successful,
tending to produce reductive readings based on second-hand information. Biographical topics should
thus usually be avoided.

The following are some examples of appropriate topics for guidance only.

English Dance in Jane Austen’s novels
Leading to the research “What are the role and the significance of dance in Pride and Prejudice
question and Emma?”
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English Death in Emily Bronté’s and Emily Dickinson’s poetry
Leading to the research “How is the subject of death treated in selected poems by Emily Bronté
question and Emily Dickinson?”
French Fiction and history in Blaise Cendrars’ L'Or
Leading to the research “How and why does Cendrars modify facts and rewrite history in his first
question novel?”
Danish The presentation of nature in poetry
Leading to the research “Perceptions of nature in Danish poetry of the 1890s.”
question
Italian Imagery and themes in the work of Giovanni Pascoli
Leading to the research “The theme of the nest in the poetry of Giovanni Pascoli.”
question
Category 2

The essay must be a comparison of at least one literary work originally written in the language of the
essay with a literary work or works originally written in a different language to that of the essay and
probably studied in translation.

The following are some examples of appropriate topics for guidance only.

English/French/German  The presentation of the hero in literature

Leading to the research “In what different ways do Shaw, Anouilh and Schiller present Joan of

question Arc in their respective plays?”

French/Russian Male authors and female characters

Leading to the research “In what ways do the male authors of Anna Karenina and Madame Bovary

question seek to render their heroines sympathetic to the reader? How far do they
succeed?”

Italian/English The use of literary tradition

Leading to the research “Themes and stylistic devices from Dante in TS Eliot’s The Waste Land and

question Four Quartets.”

The topic chosen must be literary in nature and could be about a particular aspect, or be a comparative
study, of a work or works, author, period or genre.

The extended essay may relate to work studied in class but students must take care in all cases to
demonstrate relevant wider reading and individual study.

Appropriate literary works may be chosen from any source; students need not restrict themselves to
works on the IB prescribed book list (PBL) for the language of the essay.

The following examples of titles for group 1 extended essays are intended as guidance only. The pairings
illustrate that focused topics (indicated by the first title) should be encouraged rather than broad topics
(indicated by the second title).
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English: “Religious imagery in Wuthering Heights” is better than “Religion in the Brontés”.

English: “A comparison of the presentation of racial conflict in one work by James Baldwin and one work
by Richard Wright” is better than “Racial conflict in the works of American writers”.

French: “The portrayal of women in the works of Zola” is better than “The works of Zola”".
French: “Existentialism in Les Mains Sales and Les Mouches by Sartre” is better than “What is existentialism?”.

Spanish: “The treatment of social conflict in La Busca by Pio Baroja” is better than “Social conflict in
modern literature”.

Literary works often address, for example, philosophical, political or social questions. However, the major
focus of the essay should be the literary treatment of such questions. The literary works should not be a
pretext for interdisciplinary study and should not be treated simply as documentary evidence in a
discussion of philosophical, political or social issues. Students should always consider how the texts work
as literature, dealing with aspects such as the effects they achieve, the devices they use and the way they
are written.

Students should not use the extended essay solely as a vehicle for their own thoughts but, after providing
careful analysis of the author’s ideas, should present their personal views on the way the author has
treated the subject. There should be a compromise between building on the wisdom of more experienced
critics and introducing new personal elements. The mere reiteration of the views of established literary
critics will not result in a successful extended essay.

When writing the essay, students must bear in mind that any narrative and/or descriptive material included
should be directly relevant to the critical analysis. A precis of the student’s reading is not sufficient.

Criterion A: research question

Although the aim of the essay can best be defined in the form of a question, it may also be presented as
a statement or proposition for discussion. A research question that is too narrow or too obvious will
normally be deemed to be one that does not lend itself to systematic investigation in an extended essay.

Criterion B: introduction

The context should be established succinctly and should not be an excuse for padding out an essay with
a lengthy account of the historical or biographical context of a literary text. Instead, the introduction
should focus on the research question and the student’s reasons for choosing it. In some cases, students
may be able to say how it relates to existing knowledge on the topic but, since they cannot be expected
to know the whole range of secondary writing on major texts, it is sufficient for them to state briefly why
they have chosen their particular research question and what they think it has to offer.
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Criterion C: investigation

The range of resources includes, in the first place, the primary texts being studied (and, possibly, other
writings by the author(s) in question, such as essays, journals and letters) and, less importantly, secondary
sources such as published criticism on those texts. The proper planning of an essay should involve
interrogating secondary sources in light of the research question, so that the views of critics are used to
support the student’s own argument, and not as a substitute for that argument. It may thus be helpful
for a student to challenge a statement by a critic instead of simply agreeing with it. In a literary context,
the data gathered is principally the evidence the student finds in the primary text(s) to support the
argument of the essay. If students make use of Internet-based sources, they should do so critically and
circumspectly in full awareness of their potential unreliability.

Criterion D: knowledge and understanding of the topic studied

The topic studied here is principally the primary text(s) that is/are the focus of the essay. The quality of
the student’s understanding of the primary text(s) is the main concern. The use of secondary sources is
not an essential requirement: this may be helpful in the case of classic texts, enabling discussion to start
at a higher level, but it should not replace the student’s personal engagement with the primary text(s).

Criterion E: reasoned argument

Students should be aware of the need to give their essays the backbone of a developing argument.
Personal views should not simply be stated but need to be supported by reasoned argument to persuade
the reader of their validity. Straightforward description of a literary text through plot summary or narration
of the action does not usually advance an argument and should generally be avoided (although, where
a little-known text is under discussion, a brief description may be appropriate).

Criterion F: application of analytical and evaluative skills appropriate
to the subject

Appropriate application of analytical and evaluative skills here is the use of persuasive analysis and
argument to support a personal interpretation. Second-hand interpretations that are derived solely from
secondary sources will lose marks under this criterion, as will purely descriptive essays that list examples
of literary motifs but fail to analyse them.

Criterion G: use of language appropriate to the subject

There is no single acceptable style for essays, which may be well-written in different ways—with, for
example, different degrees of personal emphasis, some writers using the first person and others preferring
a more impersonal mode of expression. Clarity and precision of communication in a group 1 essay includes
the correct use of language.

Criterion H: conclusion

“Consistent” is the key word here: the conclusion should develop out of the argument and not introduce
new or extraneous matter. It should not repeat the material of the introduction; rather, it should present
a new synthesis in light of the discussion.

Criterion I: formal presentation

This criterion refers to the extent to which the essay conforms to academic standards about the way in
which research papers should be presented. The presentation of essays that omit a bibliography or do
not give references/citations for quotations is deemed unacceptable (level 0). Essays that omit one of
the required elements—title page, table of contents, page numbers—are deemed no better than
satisfactory (maximum level 2), while essays that omit two of them are deemed poor at best (maximum
level 1).
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Criterion J: abstract

The abstractis judged on the clarity with which it presents the three required elements, not on the quality
of the research question itself, nor on the quality of the argument or the conclusions.

Criterion K: holistic judgment

This criterion allows examiners to reward work that shows initiative, creativity and insight, even if the
essay does not achieve the highest standard overall. Routine essays on well-worn topics will not score
highly under this criterion.

38 © International Baccalaureate Organization 2007



Details—subject specific

These subject guidelines should be read in conjunction with the “Introduction”, “Outline” and “Details—all
essays” sections of this guide.

Overview

A group 2 extended essay is intended for students who are studying a second modern language. Students
may not write a group 2 extended essay in a language that they are offering as a language A1 for their
diploma.

A group 2 extended essay provides students with the opportunity to develop their awareness and
knowledge of the language studied, and their understanding of the culture concerned. This is achieved
by enabling students to pursue their interest in the language through research based on texts (taken to
be any meaningful piece of spoken or written language, for example, an article, a book, a play, a poem)
or on specific cultural artifacts (such as works of fine art or architecture, films, radio or television
programmes, or popular music).

The extended essay must be written in the language for which it is registered (the target language). It
must be focused on matters related to the target culture.

The extended essay is a research essay and the assessment criteria emphasize the importance of research
skills rather than linguistic proficiency. Although a certain level of ability in the language is obviously
desirable in order to undertake a group 2 extended essay, fluency is neither a prerequisite nor a guarantee
of success. In fact, students who are fluent in the language but who do not demonstrate the required
research skills will definitely achieve a lower mark than students who are less fluent but who fulfill the
other assessment criteria.

Choice of topic

As indicated in the "Overview” section, a group 2 extended essay aims to develop students’ knowledge
and understanding of the target language and culture. Any proposed topic that will not further that aim
should be rejected. The essay should consist of the study of an issue in one of three categories: language,
culture and society, or literature. Combinations of these are also permissible. Each category has specific
requirements that are described in this section. In addition, students should ensure that their topic:

is worthy of investigation. For example, “Does tourism have a future in Switzerland?” or “Is the wine
industry an important source of income for France?” would be too trivial for an essay of 4,000 words.

© International Baccalaureate Organization 2007 39



Group 2

is not too broad and allows for an effective treatment within the word limit. Topics such as “Racism
in France”, “The theatre of the absurd”, or “A history of the French language” would need to be given

a sharper focus.

provides them with an opportunity to develop an argument and to demonstrate critical analysis and
personal judgment rather than just knowledge. Topics that are merely descriptive or narrative, or
that only summarize secondary sources (such as “French cheeses”, “The Provence region”, “The events
of May 1968 in Paris”), should be avoided.

In each category the examples given are for guidance only.

Category 1: language
The essay should be a specific analysis of the language (its use, structure and so on) normally related to
its cultural context or a specific text.

Language
Topic

Research question

Approach

Language
Topic
Research question

Approach

Language

Topic

Research question

Approach

French
Language laws in Quebec

To what extent has Bill 101 contributed to increasing the prevalence of
the French language in Quebec?

An investigation into the effect of Bill 101 on the status of the French
language in Quebec.

Japanese
Foreign words (gairaigo) in Japanese
Do young people use more words of foreign origin than older people?

A survey of younger people and older people. Results are compared for
knowledge of foreign words, frequency of their use and attitude towards
their use.

Spanish

Alternative use of the forms “vos” and “usted” in the Spanish of the Rio
de la Plata (River Plate) region

To what extent have differences between formal and informal usage
disappeared from the language used in the Rio de la Plata region?

An investigation into the language of young people from Buenos Aires
in the Rio de la Plata region in a range of communicative situations.

Category 2: culture and society

A: essays of a sociocultural nature with an impact on the language
The essay should be an analysis of a cultural nature that describes the impact of a particular issue on the

form or use of the language.
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Topic

Research question

Approach

Language
Topic

Research question

Approach

Language

Topic

Research question

Approach

Group 2

French
Language and feminism

Should feminine forms of more job titles be created in French to reflect
shifting gender roles?

An examination of the linguistic and sociological arguments for and
against the feminization of more job titles in French.

Japanese
Language for family members

Does Japanese need new words to describe non-traditional family
relationships as society changes?

A commentary on how the use of the words "shujin" and "kanai" have
changed, together with an examination of the social factors that may
require new linguistic terms for family relationships to be created.

Spanish
Language and discrimination

To what extent does the language used by groups of young students
from a secondary school in Buenos Aires reflect racial discrimination?

A sociolinguistic investigation into the way language used by young
people reflects attitudes of discrimination present in contemporary
society.

B: essays of a general cultural nature based on specific cultural artifacts

The essay should be an analysis of a more general cultural nature but specific to a country or community
where the language is spoken. Topics that are too broad and could apply to many cultures (like
globalization, the death penalty or eating disorders) are inappropriate.

Essays of a general cultural nature must be based on specific cultural artifacts. Cultural artifacts in this
context are understood to include a wide variety of phenomena, ranging from works of fine art to
newspapers, magazines and cartoons, to films, television programmes and popular music.

Language
Topic
Research question

Approach

French
Social criticism in the songs of MC Solaar
What is the nature of MC Solaar’s rap critique of modern French society?

An investigation into the thematic content of MC Solaar’s songs.
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Language
Topic

Research question

Approach

Language
Topic
Research question

Approach

Japanese
Adverts in the Japanese media

How and why do Japanese advertisers use such a high proportion of
non-Japanese models in advertising?

An analysis of adverts targeted at the youth market seen over a one-month
period, together with an analysis of how these are targeted, and possible
reasons why the images used are chosen.

Spanish
Representation of women in tango
Which roles do women play in tango lyrics?

A critical and thematic analysis of a corpus of tango lyrics to reveal female
roles.

Category 3: literature

The essay should be an analysis of a literary type, based on a specific work or works of literature exclusively
from the target language. In the case of a comparison of texts, all texts must originally have been written

in the target language.

Language
Topic

Research question

Approach

Language
Topic
Research question

Approach

Language
Topic

Research question

Approach

42

French
Haitian politics as depicted in works by Dany Laferriere and Gary Victor

Does Dany Laferriére in Pays sans chapeau share the same point of view
on Haitian politics as Gary Victor in La Piste des sortileges?

An investigation into the similarities between the ways these two writers
treat this theme.

Japanese
Pastoral references in Kenji Miyazawa
What role does the natural world play in Chumon no ooi ryoriten?

A commentary on the literary devices used by the author, together with
the effect these have on the work.

Spanish
Fictionalization of history in Abel Posse’s novels

How does Abel Posse construct an imaginary history in his novel El largo
atardecer del caminante?

A textual analysis to reveal the narrative techniques used by the author
to make the plot contrast with the order of chronological events.
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The student should demonstrate an understanding of the issues raised by the research question and
offer an objective, balanced analysis of these issues. The essay must be presented as a coherent argument,
supported by relevant examples. Essays that are simply descriptive are unlikely to achieve a high mark.

Inthe case of an essay of a general cultural nature, the student should focus on, and research, what makes
the topic specific and unique to the country or countries concerned. The student may draw relevant
comparisons with another culture, if appropriate. However, it is essential that the focus remains on the
culture of the language concerned. The purpose of comparisons is to shed light on the specific cultural
issues raised by the research question of the essay.

Students may choose to analyse texts in a detailed literary fashion, or they may use literary texts as a
means of exploring the target language or its culture and society.

Whenever questionnaires have been used or statistics presented, the student must show an understanding
of the results and be able to interpret them with reference to the issue. A copy of any questionnaires or
surveys should be included as an appendix.

If photographs and/or illustrations have been used, they should be labelled, explained and justified in
the context of the topic.

Criterion A: research question

The research topic can often be best defined in the form of a question. It may, however, also be presented
as a statement or proposition for discussion. It must:

be specific and sharply focused
be stated clearly early on in the essay

fitin one of the categories (language, culture and society, or literature), or be a combination of these.

If the topic does not meet the requirements of one of the three possible categories (for example, if an
essay of a general cultural nature is not based on specific cultural artifacts), a maximum of level 1 is
awarded. If the research question is not related to the target language/culture/literature, level 0 is awarded.

Criterion B: introduction

The introduction of the essay should be brief. It should focus on the research question and how it relates
to existing knowledge of the subject. The student’s personal experience or particular opinion is rarely
relevant here.

For category 1 (language) and category 2 (culture and society) essays, the introduction should make clear
how the chosen topic is specific or of special interest to the target culture.

For category 3 (literature) essays, lengthy accounts of the historical or biographical context of a literary
text should be avoided, as they usually do not help to explain the significance of a topic in a satisfactory
manner.
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Criterion C: investigation

Students must use authentic sources, mainly written in the target language. In the case of literature-based
essays, all texts must have originally been written in the target language. Literary quotations must also
be in the target language of the essay (that is, taken from the original works and not from translations).

Students are encouraged to look critically at the secondary sources that they read. The proper planning
of an essay should involve interrogating secondary sources in light of the research question, so that the
views of critics are used to support the student’s own argument, and not as a substitute for that argument.
It may thus be helpful for a student to challenge a statement by a critic instead of simply agreeing with
it.

For category 3 (literature) essays, the relevant information to support the argument of the essay should
mainly come from the primary text (although consulting a range of secondary sources may also be
helpful).

If students make use of Internet-based sources, they should do so critically and circumspectly in full
awareness of their potential unreliability.

Criterion D: knowledge and understanding of the topic studied

Students must demonstrate knowledge and understanding of the topic chosen, together with its context:
historical, social and cultural, as well as academic.

For category 1 (language) and category 2 (culture and society) essays, this knowledge should be based
at least partially on primary sources. (Primary sources are specific cultural artifacts, data and interviews.
Secondary sources are textbooks, published criticism, articles and so on.)

For category 3 (literature) essays, the quality of the student’s understanding of the primary text(s) is the
main concern.

Where the topic of the essay is not related to the target language/culture/literature, level 0 is awarded.
Where the topic of the essay is not convincingly related to the target language/culture/literature, level 1
is the maximum that may be awarded.

Criterion E: reasoned argument

Students should be aware of the need to give their essays the backbone of a developing argument.
Personal views should not simply be stated but need to be supported by reasoned argument to persuade
the reader of their validity.

For category 1 (language) and category 2 (culture and society) essays, a mere compilation of facts or a
description of events does not suffice.

For category 3 (literature) essays, students should be aware that straightforward description of a literary
text through plot summary or narration of the action does not usually advance an argument and should
generally be avoided (although, where a little-known text is under discussion, a brief description may be
appropriate).

Criterion F: application of analytical and evaluative skills appropriate
to the subject

Appropriate application of analytical and evaluative skills here is the use of persuasive analysis and
argument to support a personal interpretation or point of view. Second-hand interpretations or viewpoints
that are derived solely from secondary sources will lose marks under this criterion, as will purely descriptive
or narrative essays.

44 © International Baccalaureate Organization 2007





